O

ERIC

Aruitoxt provided by Eic:

DOCUMENT RESUME

ED 442 565 PS 028 647

AUTHOR Zook, Joan M.; Repinski, Daniel J.

TITLE Adolescerit Parent Relationships and Academic Performarice.

PUB DATE 2000-04-00 o

NOTE 1llp.; Paper presented at the Biennial Meeting of the Society
oo : . for Research on Adolescence (Chicago, IL, April 2000).

PUB TYPE ' .”° Reports - Research (143) -- Speeches/Meeting Papers (150)

EDRS PRICE = MF01/PC01 Plus Postage. ’ : '

DESCRIPTORS *Academic Achievement; *Adolescents; Grade 10; Grade 7;

*Parent Child Relationship; Parent Influence; Parent Student
Relationship; *Performance Factors; Predictor Variables;
Secondary Education; Secondary School Students

IDENTIFIERS Emotions ’

ABSTRACT

This study examined associations between parent-child
relationships and adolescents' academic performance. Adolescents in 7th and
10th grade completed self-report questionnaires assessing 6 features of
parent-adolescent relationships: time épent together, number of activities,
degree of influence, frequency of experiencing positive emotions, negative
emotions, and subjective closeness. Academic performance was assessed with
school grades and self-report measures of academic functioning and academic
motivation. Findings indicated that seventh-graders had higher academic

.performance than tenth-graders and had relationships with parents that

involved more time, activities, influences, and positive emotions.
Parent-adolescent relationship features predicted academic performance in the -
tenth-grade sample but not in the seventh-grade sample. The strongest-
predictors of tenth-graders' academic performance were the degree of

.influence and the frequency of experiencing negative emotions in

relationships with mothers. The findings suggest that multidimensional
measures of parent-adolescent relationship features may be useful for
improving understanding of parents' role in adolescents' academic
rerformance. (Contains 11 -references.) (Author/HTH)

Reproductions supplied by EDRS are the best that can be made
from the original document.




) ' Adolescent Parent Relationships and Academic Performance

Joan M. Zook and Daniel J. Repinski

ﬁ ‘ " State University of New York at Geneseo
, .
n. | Poster presented at the Biennial Meeting of the Society for Research on Adolescence,
) April 2000, Chicago, Iinois
o
<+
A . ABSTRACT
m

Associations were examined between parent~child relationships and adolescents' academic performance. Adolescents in
'seventh (N = 64) and tenth grade (N = 43) completed self-report questionnaires assessing six features of parent-adolescent
- . relationships: time spent together, number of activities, degree of influence, frequency of experiencing positive and
negative emotions, and subjective closeness. Academic performance was assessed with school grades and self-report
measures of academic functioning and academic motivation. Seventh-graders had higher academic performance than
tenth-graders and had relationships with parents that involved more time, activities, influence, and positive emotions.
Parent-adolescent relationship features predicted academic performance in the tenth-grade sample but not in the seventh-
grade sample. The strongest predictors of tenth-graders’ academic performance were the degree of influence and the
frequency of experiencing negative emotions in relationships with mothers. The findings suggest that multidimensional
measures of parent-adolescent relationship features may be useful for improving understanding of parents’ role in
adolescents' academic performance. ‘ :

INTRODUCTION

The quality of parent-child relationships has long been recognized as an important predictor of adolescents'’
academic performance. Parental warmth and the closeness of the parent-child relationship are widely recognized as
factors that contribute to school achievement (e.g., Paulson, 1994, Wood, Chapin, & Hannah, 1988). Defining
relationship closeness is problematic, however. Past researchers have generally defined close relationships as “happy”
relationships, characterized by intimacy (e.g., Buchanan, Maccoby, and Dombusch, 1991; Buhrmeser, 1990), or measured
with a single itém question such as, “How close do you feel to your mother?” (e.g., Bell and Avery, 1985). However,
these measures fail to include many highly interconnected relationships with large amounts of bidirectional influence
(Berscheid, Snyder and Omoto, 1989). Relationship closeness has also been conceptualized as the interdependency of
relationship partoers (Kelly et al., 1983). That is, the frequency of interaction, the variety of activities, and the degree of
influence in the relationship. In light of these differing operationalizations of the concept of closeness, we identified six
different features of parent-adolescent relationships (time, activities, influence, positive emotions, negative emotions, and
subjective closeness) for study. The purpose of this study was to determine which features of parent-adolescent
relationships best predict adolescents' academic performance.

Between early and middle adolescence, many features of parent-child relationships change. For example,
adolescents report less closeness, fewer expressions of positive emotions, and more expressions of negative emotions in
their relationships with parents as they increase in age (Montemayor, Eberly, & Flannery, 1993; Papini, Roggman, &
Anderson, 1991). During the same time period, there are also changes in adolescents' academic performance.

* Adolescents' interest in school declines, academic motivation decreases, and academic achievement drops after reaching
@\ﬁecondary school (Eccles et al., 1993). Because there are age-related changes in both parent-adolescent relationships and
adolescents' academic performance, we hypothesized that the nature and/or strength of the association between these

~J constructs may differ at different points in adolescence. To test this hypothesis, we included both early adolescents
@seventh-g‘raders) and middle adolescents (tenth-graders) in our sample. Our first goal was to compare the features of
arent-adolescent relationships and the academic performance of early adolescents with middle adolescents. Our second
@oal was to determine which features of the parent-adolescent relationship best predict academic performance at each age.
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Measures

Academic Performance :
* Grades (GPA) - the average of adolescents' most recent grades in social studies, math, English, and natural science
courses.
* Academic Functioning - the average of 15-items pertaining to adolescents’ perceptions of their academic engagement
and school related efficacy.
Examples: * | usually finish my homework.
* Grades are very important to me.
* [ do well in school even in hard subjects.
* | feel very close to at least one of my teachers.
d M&MM_@ the average response to five vignettes of hypothetical school dilemmas.
For example:
One of the most popular rock groups is coming to town to give one performance.
Caroline has eagerly awaited their visit and has already purchased her ticket. Then she
leamns that the concert is on the night before a big exam. She doesn't feel prepared for
the exam and she has been having difficulty with the subject. Because of other
commitments, the night of the concert will be the only time she can
study.
Adolescents were asked decide (on a scale from 0 to 10) what they think
the student in the vignette should do.

Relationship Features

® Time - the average amount of time per week spent alone with each parent.

® Activities - the number of different activities (from a list of 36 common activities) that adolescents engaged
in alone with each parent during the past week.

Examples: * fixed a meal * worked on homework
* went for a walk * listened to music
® Influence - the average rating of the degree to which each parent influences 45 different domains of the adolescents’
lives.
Examples: * my beliefs and morals * how I feel about myself
* how well I do in school * whether I use drugs

Adolescents responded on a scale of 1 (not at all) to 5 (a great extent).

® Positive Emotions - the frequency during the past week with which adolescents experienced 6 positive emotions in
their relationship with each parent.
The emotions were: * happy * satisfied * excited
* cared for * calm * cheerful
Adolescents responded on a scale of 1 (never or almost never) to 5 (almost always).

® Negative Emotions - the frequency during the past week with which adolescents experienced 13 negative emotions in
their relationship with each parent.

The emctions were:  * angry * depressed * frustrated
* rejected * lonely * jealous
* sad * upset * worried
* irritated * disappointed * afraid

* embarrassed
Adolescents responded on a scale of 1 (never or almost never) to 5 (almost always).
® Subjective Closeness - ratings of adolescents’ feelings of closeness with each parent compared to 1) their other
relationships and 2) their friends’ parent-adolescent relationships. Adolescents responded on
a scale of 1 (not close at all) to 5 (very close).




RESULTS

Grade Differences in Aéademic Performance and Relationship Features
* Seventh-graders had higher grades, higher scores of academic functioning, and greater academic motivation than

tenth-graders. (See Figure 1). _ : o
* Seventh-graders reported more time, activities, influence, and positive emotions in their relationships with both
mothers and fathers than tenth-graders. (See Figure 2), The two groups did not differ in subjective closeness o
experiences of negative emotions in relationships with parents. : |

Relationship Features as Predictors of Academic Performance ,
* Relationship features were more strongly correlated with academic performance in the tenth grade than in the seventh
grade. (See Table 1.)
®  Separate stepwise regression analyses were conducted with the seventh- and tenth-grade samples. All relationship
features were included as predictors, with grades, academic functioning, and academic motivation as criterions. There
were no significant predictors of academic performance in the seventh-grade sample. Among tenth-graders:
-" Negative emotions in relationships with mothers was the sole predictor of adolescents' grades, accounting for 28%
. of the variance. (See Table 2.) :
- Influence and negative emotions in relationship with mothers emerged as significant predictors of academic
functioning, together accounting for 47% of the variance. (See Table 3). ' .
= Influence from mothers was the sole predictor of academic motivation,
accounting for 22% of the variance. (See Table 4).

: DISCUSSION '

i Teqth-gmdehs reported less time, fewer activities, less influence, and less frequent experiences of positive emotions_ ir}

their relationships with parents than seventh-graders. These findings are consistent with previpu; studigs (e.g., Papini,
Roggman, & Anderson, 1991), and probably reflect adolesceats' increasing autonomy as they strive to 'mdlviduate

from their families and form their own identities. :

®  Our results indicated lower academic performance in the tenth-grade sample than the seventh-grade sample. This.
finding may reflect an increasing mismatch between the characteristics of secondary schools and the developmental
needs of adolescents. Secondary schools tend to be larger, less personal, and more controlling than elementary
schools (Eccles et al., 1993). According to Urdan et al. (1995), junior high and high schools do not meet adolescents’
needs for autonomy, intimacy, and intellectual challenge. As these needs increase between early and middle %
adolescence, students whose needs are not being met may be increasingly likely to develop poor attitudes toward

schoql. ‘

o
4

®  Although features of parent-adolescent relationships were significant correlates and predictors of academic
performance in the tenth-grade sample, relationship features were not predictive of seventh-graders' academic
performance. This finding was unexpected and is inconsistent with a large body of research suggesting that warm,
close relationships are associated with academic performance for both children and adolescents (e.g., Paulson, 1994;
Wood, Chapin, & Hannah, 1988). -It is not clear why parent-adolescent relationships would play a larger role in the
academic success of middle adolescents than of early adolescents. Additional research on the correlates and -
predictors of academic achievement during early adolescence is needed. -

®  Our results point to the significance of relationships with mothers in pfedicting academic performance, at least among
tenth-graders. This finding is consistent with previous research (e.g., Paulson, 1994), and is probably related to the
well-established finding that mothers are more involved in their children's lives than are fathers (Youniss & Smollar,

1985).
~ ® Mothers' influence pfedjaed adolescents' acédemic motivation and academic functioning, and negative emations-in
relationships with mothers predicted adolescents' grades and academic functioning. High levels of influence from

mothers may be a reflection of firm control. Negative emotions in relationships with mothers may indicate lower
levels of parental warmth Firm control and warmth are both dimensions of authoritative parenting (Baumrind (1971),

which has been linked to children's academic achievement (Lambom, 1991).
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® As in previous studies (e.g., Paulson, 1994; Wood, Chapin, & Hannah, 1988), we found that subjective closeness and
positive emotions in parent-adolescent relationships were correlated with academic performance (among tenth-
graders). However, these relationship features did not account for any variance in academic performance once the
effects of influence and negative emotions in relationships with mothers had been factored out. These results suggests
that, to understand parents' role in adolescents' academic performance, multidimensional measures of relationship
closeness may be more useful than measures focusing oa a single dimension such as warmth.
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Table 2 -,Relatig;nsh‘ip Features as P

redi'c’td;"s‘,qu:"[enth-crade Adolescents' Grades -

Predictors B~ " ° Adjusted R?
Entered Variables _ 28
Negative Emotions (Mothers) 55¢ee .
Excluded Variables
Time (Mothers) 12
~ Activities (Mothers) 14
Influence (Mothers) 28
Positive Emotions (Mothers) 21
Subjective Closeness (Mothers) 03
Time (Fathers) -02
Activities (Fathers) 23
Influence (Fathers) 14
Positive Emotions (Fathers) 06
Negative Emotions (Fathers) 28
Subjective Closeness (Fathers) 07

Notes: Decimal points omitted. * p < .05, ** p < .01, ***p <.001

Table 3 - kelaﬁonship Features as Predictors of Tenth-Grade Adolescents' Academic anctioning

Predictors 8 _Adjusted R?
Entered Variables 47
Influence (Mothers) . hYAddd

Negative Emotions (Mothers) -36¢¢

Excluded Variables

Time (Mothers) 03

Activities (Mothers) 14

Positive Emotions (Mothers) 00

Subjective Closeness (Mothers) 24

Time (Fathers) 18

Activities (Fathers) 23

Influence (Fathers) - -03

Positive Emotions (Fathers) 20

Negative Emotions (Fathers) -10

Subjective Closeness (Fathers) 13

Notes: Decimal points omitted. * p <.

05, ** p < 01, *** p < 001
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Predictors 8 Adjusted R?
Entered Vanables 22
Influence (Mothers) 50°°¢
x riabl
Time (Mothers) 07
Activities (Mothers) 17
Positive Emotions (Mothers) 09
Negative Emotions (Mothers) ' 12
Subjective Closeness (Mothers) -10
Time (Fathers) 09
Activities (Fathers) 20 .\
Influence (Fathers) 07
Positive Emotions (Fathers) -05
Negative Emotions (Fathers) 07
Subjective Closeness (Fathers) 04

Notes: Decimal points omitted. * p < .05, ** p < .01, *** p < .00l

eBeyuasiey

£

3 I3 3 ¥ $ &

8 69 8 5o

2 £ & s & £
- - ~ -

_g 3 L s s s s

< c ' i o

c S c c

> E 2 g

] © )

Ot b 2 - =

c o =1 - =3 7]

ol * B < v (] . c

e E v = |

S o a a a e

£ .= o -3 L S )

a £ S £ 2 =

® B " 3 1 ]

T« w g w ©

c 2 O S

o< < <

F. o © lh;ﬂﬂt-o

£ g88%R8° =EETEs

R=.) 01025 UORBAROW : 0100g Bujuogouny

W

BEST COPY AVAILABLF

Fu77p<.01



10"> 84y ‘50" >3, POWIWO SIUIOd [EWIRQ SPION

90 obE It _ € € w (s10ype ) sseueso|] oAndefqng i
vo- o9t sl- ol 81- Bt (s1oe,4) suonowg eAneBoN -
L €S oSE .. 01 vl 90 (s10ype,§) suonowg eAnisod
61 sebb (13 €2 St 00 (s10peg) duBNUY
e T4 *++6€ *9 ul - 50 (sso1pey) soATY
01 off €l .60 Sl- o1- . (s1opey) ouny
e sebb (44 90- (VI 0 (S191pON) S80U3S0LD) 9ANRIgNS
10- YA o eSS Ll- €l- 6l (s3I0 ) suonowgy eANEEeN
9t sel¥ selb €0 Ll Y (s10ypo) suonowy eAnIsod
sslb . 246§ 0V 14 Ll S0 . (ssoI0) oo:ozcﬂ—
oslb o8¢ o9 A1 4! ¥0- SIOION) SONUANDY
o€ N4 1Z4 00 [V - w | (s1oqpopy) eun
UOTIAO  sutuorounyj UOTIEATION “gmuonsUn
JIpRIY Judpedy sopein dnuepedy dtwapedy sopeln
£b = NJ 5p&iH IS _ © .. {#9=N) op&ID {IUdASS

NUBUIILII] FIWIPBIY FIUSIOPY PuB 6311184 dIYSUONBRY UIIMIDY SUONIBIILI0213u] - | QR




wragplyg 10

[}
i
o 1t ts
00D W01 B € .m
w0 WS m
L 4-1
3

[-)

NRgey Pm sdiysuoneiey

Uy suopow) saneBen
20 >d'9e0Le g

- h.J
e
pesD) W0 B n.w
o wi® 3 P
e .M

1

uNIT 3 Ym sdiysuopeey

U} SUOROWJ SANISOd

IT

tseustor) jo sBunny

i wwpwoie!
: sown az@)

ssauesor) o sBunmy

ssyIoN Y sdiysuopeiey
uj SS8USSO() oApdefang

weyutig oN

[

Supry Aouenbdesy

i snop Wim sdiysuopeiey
Uy suopiows3 eaneBeN

10>d'98Lmd

o~

”
Bupry Asusndauy

8.0.8_._
w0 W e,

et

ISYIOW YIM sdiysuopeiey
. U] SUOROW3 eApISOd

Lrwees

FT1EVIIVAY AdOO 1539

10 >d°90°00 = 4

®1O WoLe
w0 LD

esusnyu) jo Bupry

esuenyu) sieyiey

100°'>d'99'vi @ 4

PUOWOID| [
Lol ]

NOSM S84
peBo} suofy seRIARDY

s10ie 4 YIIM SO(l|ARDY

10>d°29Lwd

8..050—.
Ko W e

weyle QBim ewy)

sdiysuoijejey Juadse|opy
-Judied JO SaaMeo 4 J0) $80UBIBYIQ ApeIS ‘7 ainbiy

0t

100 >d°roi e 4

”
ouenyy) jo Supry

esuUeN)u) BISYIOW

100 >d'0LChed

~
-

‘epepuoim| B
, W e

2
~

NOOMA J0g
sepoBo) euorY SaIARDY

SISYION Ui M sen|ANDY

10>d'e60 =4

0e:0 0\ B
@O WS

184 5paBo} suory wunow

USYIOW UM Bwsiy




[

U.S. Department of Education
Office of Educational Research and Improvement (OERI) E n I c
National lerary of Education (NLE)
Educat/ona/ Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document) S ' Y.

ey

I. DOCUMENT IDENTIFICATION:

Title: Mg(esc W s DM \\,kat‘w W s(M,V\ Cond
Pcadornie - Red s—vu wmauee

Author(s): sl é.- D,rq)msce‘

Corporate Source: M% ?%\kob\o(m,\ e ...|: Publication De)te:
- - | B Doeo

SuN Y

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproductlon release is granted one of the followmg notlces is aff xed to the document

IR . P . - .
S L A . A

If permrssron is granted to reproduce and dlssemmate the |dent|ﬁed document please CHECK ONE of the following three options and sign at the bottom -
ofthepage R : . T RRREE RO

The sample sticker shown below will be . ,. .. The sample sticker shown below will be " The sample sticker shown below W|ll be
affixed to all Level 1 documents affixed to ail Level 2A documents affixed to all Level 28 documents
. B 'PERMISSION TO REPRODUCE AND .
PERMISSION TO REPRODUCE AND . DISSEMINATE THIS MATERIAL IN PERMISSION TO REPRODUCE AND .
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN ELECTRONIC MEDIA DISSEMINATE THIS MATERIAL IN
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED BY
. : @
& B i &
>
S B &
: TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
TO THE EDUCATIONAL RESOURCES
ERIC INFORMATION CENTER (ERIC
INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) R .( )
' 2A , . 2B
Level 1 Level 2A ' Level 2B
1 1 ' 1
= | -
TN / : =
o i <
Check here for Level 1 release,-permitting Check here for Level 2A release, permitting Check here for Leve! 2B release, permitting
Peproductlon and dissemination in microfiche or other reproduction and dissemination in microfiche and in reproduction and dissemination in microfiche only
ERIC archival medla (e.g., electronic) and paper electronic media for ERIC archival coflection
copy. : subscribers only

Documents will be processed as indicated provlded reproduction quallty permits.
It permission to reproduce is granted, but no box s checked ‘documents will be processed at Level 1.

BN

PR T = T - s L. e

~|1 hereby grant to the Educat/onal Resources Infonnat/on Center (ERIC) nonexclusive permission to reproduce and disseminate this document
* | a5 indicated above: Reprodiiction from'thé ERIC microfiche 'or electronicmedia by persons other than ERIC employees and its system
contractors requires permission from the copyright holder, Exception is made for non-profit reproduction by libraries and other service agencies
~| to satisfy information needs of educators in response to discrete inquiries.- -

Signalareee . » - . — Printed Name/Pasition/Titte: -
Slgn ngnauvb — \{\/L/(W . ] B rinted Name/Position/Tite: .‘
[rere, u - "

OrganizatiorvAddress; Telephone: FAX:
‘ff
{f"l: MC €-Mail Address: Date:

(over)



I1l. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address: .

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse: ~ Karen E. Smith, Acquisitions Coordinator
ERIC/EECE
Children’s Research Center
University of Illinois
51 Gerty Dr.
Champaign, Illinois, U.S.A. 61820-7469

(Geneseo

Daniel J. Repinski, Ph.D.

Assistant Professor
Department of Psychology
. . State University of New York Sturges 6
EFF-088 (Rev. 9/97) 1 College Circle (716) 2455202 Fax:245-5005

Geneseo, N.Y. 14454 E-mail: repinski@uno.cc.geneseo.edu

O




